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Abstract

For freshman students, documented essay writirad,ishto say, academic writing is a considerable
challenge. This skill requires the acquisition afrious sub-skills, such as reading with comprelmnsi
finding the main ideas and points in a text, wgtin a particular style, applying critical thinkirmgnd doing
research. All freshman students at Izmir Universitfeconomics are required to take "ENG 101 and ENG
102 - Academic Reading and Writing Skills 1 & 2"ueses so that they can cope with their departmental
courses. This paper aims at exploring in detailpgtoeess of writing documented essays, as taugbhex
101 & 102 courses, by analyzing the results ofstiuelents' responses and their reactions towardsirga
the relevant skills such as paraphrasing, summagizjuoting and synthesizing. Implications for peog
designers are considered and suggestions for labsy renewal are given.
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Ozet

Universite birinci sinif grencileri icin aratirma ve belgeye dayali, fia bir deyjle, akademik yazi
yazma oldukga zordur. Bu beceriska birgok alt becerinin de bilinmesini gerektirdtnesin, anlayarak
okuma, parcanin ana fikrini ve 6nemli noktalarimlnba, belli bir tirde yazma, efirel disinme ve
argtirma yapma, gibi.izmir Ekonomi Universitesi'nde bitiin birinci sinifgréncileri, onlari bélim
derslerine hazirlayaniNG 101 veING 102 — Akademik Okuma ve Yazma Becerileri 1 &d&frslerini
almak zorundadirlar. Bu catnanin amaci yukarida belirtilen turde yazilar yaztwgecini, gerekli beceriler
olan farklisekilde ifade etme, 6zetleme, alinti yapma ve seydgmay! §renme gamasinda grencilerin
vermis oldugu cevap ve reaksiyonlari da dikkate alarak detziyhekilde incelemektir. Cailmanin sonunda
programcilara ve mifredat yapanlara oneriler yera&tadir.

Anahtar Kelimeler: Akademik Amagcliingilizce, Akademik Yazi, Universite birinci siniHayat
Boyu Gsrenme.

Introduction and the Aim of the Study

The world is in the process of continuous change dewlopment in the 2century, and
information, science and technology are very imguatrconcepts. In order to keep up with these ctange
as Plato and many other philosophers concluded;atidn is crucial. For Plato, education was thetmos
important thing that was needed to nourish the ldpweent of a person’s character, their moral and
political values (Dutton, 1984). Education is ayw@nportant social construct, and should be ongoing
According to Rubenson (Wilson & Hayes, 2000, p.)64iflong learning is necessary for everybody in
the world of business. It “relates to learning tighout the lifespan — covering all life from cradde
grave, starting at any age” (Smith & Spurling, 199910). In societies in which this is possiblepple
are encouraged to think, to put their thoughts pitactice and usefully occupy themselves. Societies
which do not apply this do not have a bright future

Towards the end of the 20th century, with the dgualents in science and technology, there
have been great changes in fields such as econotnigssportation, communication, management
systems, social structures, political and cultisalies. However, these changes have also had vesgati
effects, such as global warming, an increase irorism and epidemic illnesses, and different nation
have started to come together to find solutionsuich problems. All these changes have startediadper
called globalisation and Turkey, like all countriesalso experiencing both positive and negatfiects
of globalisation.

In Turkey, people find it a real challenge to erdeprofession but the time and level of the
formal education that individuals receive is geligrthought to be insufficient for professionaldif
Because the nature of knowledge is continuousiy@ing, as previously mentioned, learning should be
ongoing. Nowadays, innovations and learning aretagral part of the business world. For this reaso
lifelong learning has become an important skill.M@mura (1998, p. 19) mentioned,
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Living in a society full of uncertainties and incsgay turbulence, the

contemporary man, in his over-anxiety to possess lthest and most useful
information in the ‘24-hour world’, is paralysedoin having to decide between
what is essential and what can be discarded, grebapto have lost his bearings in
the whirlpool of confusing data that constantlyaasts him.

For this reason, individuals need to be equippeth whe necessary skills to deal with this
challenge, deciding what is essential and whaois n

In order to gain this skill ‘collaborative learnirtgrough research and inquiry’, which has
become popular, especially among science teacbeut] be applied. In collaborative learning, two or
more people work together to reach a common aim eaah member’s contribution is equal. As a
learning method, social interaction is used whetingiinformation (Mclnnerney & Robertson, 2004). It
“is a philosophy of interaction of personal lifdstyhere individuals are responsible for their @udi
including learning and respect the abilities andtgbutions of their peers” (Panitz, 1996). In thipe of
learning teachers encourage learners to learn bdeatn and guide them through the fundamentals of
self-directed learning. In self-directed learn{&pL), the learners themselves take the resporngildl
what happens. In other words, they choose, marsagkevaluate their own learning activities. Fomthe
SDL involves initiating individual learning activité and developing the qualities that will enabéarttio
successfully achieve them. In her article on sealed and transformative instructional developmen
Cranton (1994, p. 738) mentions that in this modetulty gives decisions about the learners’
development, what and how they learn, and thas‘ihe educator’s aim and responsibility to fosted
encourage SDL” (p. 729). In another research by T&6006, p. 28), two programs were evaluated
considering SDL among several other factors esdentithe learning process. It was found that adult
literacy students could choose their “subject greasignment topics, learning pace and attendance
schedules” (p. 32) and the learners gave good &sbdin these issues.

Inquiry is a form of self-directed learning whichshas its main aims the building of research
skills in students. The American Physiological 8oci(APS) development programs focus on inquiry-
based learning for several reasons, of which twgomant ones are, first, it is an “effective metHod
teaching both content understanding and procedts.sl8econd, most...standards encourage...the
incorporation of inquiry-based lessons into theicutum” (Matyas, 2000).

Self-directed learning skills are necessary fordgede students, especially if they want to
continue their studies at post-graduate level. &ebetechniques enrich a person’s existing knovdedg
They are used by lifelong learners not only in adeanstudies but also at all levels of learning. ket
one illustration from industry, “total quality magement and quality circles are based on workers’
research for piecemeal improvements to productenrices” (Smith & Spurling, 1999, p. 53). To sum
up, as another writer Cigankova (2003, p. 17) no@sti in order to help learners to be successful in
academic and professional life, teachers need deaour to develop lifelong learning skills in thei
students and those who are teaching academic Erglishdy aim at doing this. She also adds that
students need to improve their writing style ifithgant to improve in business or academic life.

For this reason, it has been decided to teach rfrashstudents the skills and behaviours
necessary for lifelong learning at Izmir Universidy Economics. Among the life-long skills listed by
Appleby (2001), the following are given priorityeading with comprehension and identifying major
points, writing in a particular style, listeningteaitively, demonstrating critical thinking skillsnd
submitting assignments on time and in acceptalta.fi is considered that if we teach the studéois
to learn by doing research, it will be of greatght their post graduate and/or business life. Haneghe
acquisition of these skills and particularly, ttom@emic writing by non-native speaker freshmanesitsl
who study in an English medium university are quit@llenging. In this paper, the acquisition of the
process of learning to write ‘documented essayb’hei explored critically by summarising the stéipat
are followed and the feedback on each step taken the learners. Here, the term ‘documented essay’
will be used to refer to papers written by freshraardents where they choose a particular topites e
their majors, do some library and / or interneeegsh, and write a synthesis on by citing fromedéht
sources. We hope that this study will help teachador program designers in addition to students.
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Earlier Studies

When we examine the studies, we encounter variabgedts related to our topic such as
academic literacy, research skills, learning thfouguiry and plagiarism. A great deal of the descon
academic writing or academic literacy is about fwatduate students (Turner, 2004, Ferenz, 2005,
Cargill & O’'Connor, 2006 and San Miguel & Nelsor§Z). Some others are about university students
and they show the importance of using writing gsag of a course. To illustrate, in a project daye
Keightley (1979, p. 171), the researcher “madeimgiaan integral part of a lecture course which teal
with the Origins of Chinese Civilisation.” Each we#tey discussed a variety of questions and the
students were required to select one about whieh would write a two-three page paper. The students’
reactions showed that they “...took an interest ithkibe course and the writing experiment” (p. 173)
The reactions also showed that “they have wantedhisskind of directed practice in writing in ord®
feel more secure about expressing themselves'7§). 1

Other studies are on research skills, namely, Qigeais (2003) and Granville & Dison’s
(2005). In the former, Cigankova designed actisitie help students to use the internet to devéiej t
on-line academic research skills. The results shahatthe quality of the students’ writings imprdvie
the target group. The students also practiced sskdlich as, language and writing, information
management, critical thinking, time managemengrpegrsonal communication, and life-long learning.
The researcher states that these skills were destgneprove the quality of students’ learning auttls
that her students found the activities useful ab. wethe latter, Granville & Dison (2005) workezh
“encouraging students to develop meta-cognitiveectfe skills as a means to enhancing learning and
developing higher order thinking” (p. 99). In orfetlee tasks on a long-term research project, thaesits
came up with “rich and complex responses” (p. 99).

In another project, which was about academic ltgr&erenz (2005, p. 340) tried to analyse
the effect of “the social environment in developigiaduate students’ L2 advanced academic literacy
(AAL) within an EFL setting” with the idea in mind thaot all the L2 students can access an academic
and social environment necessary for such literatye results of the study showed that the learners’
identities and aims had an effect on their soadvorks, which influenced their L2 AAL acquisitioBo
there was a difference between academic-orientddhan-academic-oriented ones since their identities
and goals were different from each other. Feresa alentioned that students’ identities and goatghmi
influence their motivation to acquire L2 AAL, andggested that these should be taken into account
when expecting L2 AAL achievement from the students.

The last two studies are on teachers. The firstisngy Gerber, Price, Brovey, Barnes &
Barnes (2002), who aimed to “deliver a Learning tigto Inquiry Science and Technology (LIST)
professional development program to...teachers”.fiftings suggested “greater use of inquiry-oriented
teaching strategies, increased use of technologjyeirscience classroom and renewed interest inseie
teaching.” The teachers reported that “their stugldratd a greater interest in science, lower off-task
behaviour, better test performance and more pesititeractions with teachers.” The second one is by
Sutherland-Smith (2005, p. 83), who first lookedhat challenges faced by teachers “when dealinky wit
plagiarism”. The findings showed that the teacherddnot reach an agreed definition of plagiarisrd a
that “collaborative, cross-disciplinary re-thinkio§plagiarism is needed to reach workable solstion

Background Information and Student Profile

Some Turkish learners have difficulty in learningvhim think critically. First of all, a type of
social conditioning starts in the family becauseepts usually punish their children without giviag
reasonable explanation. This leads the childrecotweal their feelings and thoughts as they aréeanc
as to what their parents believe to be right orngrand why. Secondly, schools play a crucial rivle.
Turkey, traditional learning is applied in many selso In this kind of learning, information is proed
by the teacher in the form of a lecture and the ligh reliance on printed books. Almost no sttrde-
student interaction takes place; learners are st least in the formal learning process (Mcinag &
Roberts, 2004). As the students are not asked abeiurt opinions, it becomes difficult to spot the
difficulties they have with the course on time aw®él with them (Gir & Seyhan, 2006, p. 18). At sitho
learners are expected to learn by memorisationsare® they are not used to questioning, they gwickl
learn by rote but fail to understand and absorb keewledge. To illustrate, the teachers try to leac
abstract concepts at the age of ten, when sucteptsishould not be introduced before the age dfiewe
Therefore, students find understanding these coscepthallenging task. According to constructivist
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theories, children under the age of twelve ardéndoncrete operational stage of development. 8vebe
that age, if problem solving and abstract thinkémg aided using concrete things, they would leasrem
easily (Kaminski, Sloutsky & Heckler, 2006 and Dade Travers, 2002, p. 294). Thirdly, the teachers
play a crucial role in sustaining the status quthat they also fail to question what they havenbteeight
and the way in which they have been taught. Appbreas they have been brought up in the same
culture and are not used to being questioned, fdedyoutraged when students question them andasti
take the questions as a personal attack. Moredkler,assignments the students are given require
repetition of what has previously been memoriselderathan a result of their own reading and researc
Thus, students never discover the pleasure of legumew ideas through their own reading. For example
there are still some Turkish language teachers wistead of encouraging learners to read classical
Turkish literature, ask the learners to memorisg Ipaems without understanding the meaning behind
them. Lastly, the idea of plagiarism and giving dizknowledgement to others’ considered opinions and
work is relatively new to Turkish culture. As Hyrt2001, p. 375) also mentions, “ESL teachers may
find it hard to deal with plagiarism because they aware that it is a concept which is to somergxte
specific to western cultures”. A Copyright Law waslyoaccepted and implemented quite recently, in
2004. For this reason, Turkish people have nofuylt understood that it is unacceptable to usesigth
ideas without giving reference to the authors ofthideas. To sum up, lack of experience and tiveac
discouragement of critical thinking have led thadsints to a state of ignorance.

However, when the students go to university, threyexpected to gain the necessary skills for
successful integration into the academic world,utienate aim being to have individuals become d pa
of the academic community. Giltrow (2002) distirghgs between school situations and university
situations, which she describes as research itistitu

The knowledge students acquire is the kind of kndgéethat comes from the
techniques of inquiry developed by the various ao@d disciplines. ...the
wording of the facts and concepts students mustrbbderives from research
practice...such wording is also the medium in whitldents must work (p. 27).

Therefore, the students need to be familiarised witht are called academic skills.

As in most universities, the students at IUE are adsjuired to learn this wording and other
skills such as doing research and writing acaderajeers. It is evident that these skills could Hpest
taught at freshman ENG 101 and 102 — Academic Rgaatidl Writing Skills 1 & 2 courses. In 2006
when the syllabi for these courses were being igded, the school of foreign languages conducted a
research to assess the needs of the faculties. édudts of that study showed that in almost all the
departments, the students were required to do @ kitical reading, respond to what they had readi
write argumentative and documented essays. Thistlea syllabus committee to redesign the course to
include those skills students would need during ttedies in the faculties.

After the changes, the courses included the foligwin the first term, the Eng 101 course had
two components; reading and writing. In the readiogiponent, the students developed their reading
skills, such as finding the main idea, referencimgessing the meaning of unknown words, identifying
the topic sentences and details. Reading is ussedly as an essential skill in EAP since an acadextic
is hardly ever written without reading anything., $0 addition to learning how to write, the leamer
should also know what to write. In Todd (2003, pl1)Is article where he discusses the appropriate
approaches and techniques of EAP teaching, indutgsmning is given priority over “more teacher-
centred deductive approaches “ and “...the teachimgazling focusing on text analysis, and approaches
where students are encouraged to act as reseaalh@tace emphasis on induction”. As a technique,
brainstorming is suggested by Todd, and it is wideslgd in our program as well.

In the writing component, the focus was basicallyrevising the types of essays; namely,
compare-contrast, process, cause and effect, audrdive, to prepare the students for the writihg o
research papers and synthesising which would cortreeisecond term.

In the ENG 102 course, in order to teach how tolsgise, several steps were followed. The
first was to introduce them to the concept of imgui-or example, before the reading passage, girthe
reading part, the students were asked to fill enftilowing table:

What | already know What | would like to kmo ~ What | have learnt ‘

After the passage is read, if the students still same unanswered questions (in the second column),
their homework was to find the answer(s) to themthle next class, they were required to discussethe
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answers in groups. The second step was to reviewtdps of the writing process. In all the groubps,

was done with the help of the students’ laptopstFihe students were asked to search on thenattéor

the steps of the writing process and then comgeaeet with the steps in their books. Later, a disonss
was held to make each step clear. The third steyptleamost challenging one, in which the studemrtew
introduced with important concepts such as howa@phrase, summarise, and quote directly; in short,
how to avoid plagiarism. Each one was dealt witdetail and many examples and exercises were done.
In the last step, the students learnt how to ch@os®pic for their essays, how and where to find an
evaluate information, how to state their thesisl how to write, revise and edit their essays.

Paraphrasing, summarising and quoting skills wesessed through formal testing and the
synthesising skill was tested by a 2-3 page lorqudented essay, which had to be given towardsritie e
of the term and that, too, was included in the aagrade. To write the essay the students hads¢o u
information from at least five different sourceslaaubmit a copy of them with their first and fimbfts.

However, it would be worth mentioning here that shedents had difficulty managing how to
synthesise. Synthesising is a challenging skill fany of our students as it requires a high le¥el o
thinking, critical reading, understanding and imgging one’s opinions and observations with what is
read. However, it should be remembered that nothallstudents can reach the level required by the
course. Nevertheless, as they are freshman studleat&culty considers that the students will héwree
further years to improve this skill.

Method

The study was conducted on fifty freshman studewots three different departments at Izmir
University of Economics; 21 students from Busineskniistration (BA), 13 from International Trade
and Finance (ITF), and 16 from Interior Architectamd Environmental Design (IAED) Departments.
(Table 1)

Table 1:

# of students
BA 21
ITF 13
IAED 16
Total 50

It was conducted in 2006-2007 academic year fathté\s for the student profile, there were
great differences between the groups in termswafl lef English, motivation, and needs. All of these
important but, as Hyland & Hamp-Lyons (2002, p. Bpa&mphasise, EAP not only includes study-skills
but also general English because EAP is often defisedaching English to those who are using English
for their studies. This leads us to one of our biggeoblems. When the students come to IUE, they are
required to study at English Preparatory programdioe year. However, for the learners with zero
English one year is never enough. Even the studemtsupper levels have great difficulties in lezugi
enough English to cope with their departmental sesir Here it would be appropriate to mention the
minimum level of English required to pass the prafmy program. It is about 5.00 on IELTS.

The BA group had a relatively high level of EngliSthey were motivated to learn and for
them, the course was relevant to their needs. &ason could be that they were frequently askedite w
academic papers in other departmental courseshagduere encouraged by their professors to leamn ho
to write opinion essays, in which they had to doteaof reading first and then synthesise what thag
read.

The other two departments were almost the oppdbkié&, English and motivation levels being
lower. The students from ITF were not asked to waiteh papers before the third year; so, they did not
value the course in the freshman year. As Leki (200322) mentioned “until (students) get to cosrise
their majors, whatever writing skills these studetfitvelop may not be engaged until some time dben t
road and so many degrade before they can be udewever, among these three groups, the students
from IAED were the most difficult because they werebusy with the departmental projects that they
could not give priority to ENG 102 course.

Reactions of the students were taken through irdbruestionnaires, in which they were
asked to write their ideas on two things; the fose was ‘is it useful for your department?’ and th
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second was ‘can you do it?’ The students were aflesk questions after the four important companent
of documented essay writing: Paraphrasing, sumingriguoting and synthesising. In addition, at the
end of the term the students were asked whethegibieefited from the course or not. Finally, desite
fact that the students were required to write atsf2e3 pages) paper, they found the course loadyhe
However, most of them managed to hand in the papetisne; very few gave their papers on the lagt da
of the term.

Results

As for the formal assessment, the averages weradared. According to these, the BA group
had the highest average, with 81.3 out of 100JAD was the second, with 69.5 average and the ITF
was the third, with an average of 65.8. No studaifed in the first group, in the second one 4 stid
failed, and in the third 2 students failed. (Tablé2other words, in total, 6 students scored bes@w

Table 2:
# of successful # of unsuccessfuyl averages
students students (%)
BA 21 0 81.3
ITF 11 2 65.8
IAED 12 4 69.5

When we look at the informal assessment, in othendsy the results of the questions after
each component, we can say that the reaction éifeonsiderably according to the departments but on
the whole, we can say that, they mostly suggedtedstudents’ interests in learning how to write
documented essays. Below, in table 3, the restdtgyi@en in detail for each department and for each
component in percentages:

Table 3:
Paraphrasing (% Summarising  Quoting (%) Synthesising (%
(%

Useful can Useful can Useful can Useful can

do do do do

B 100 85 100 85 90 95 90 80
A

I 76 76 69 61 61 69 53 46
T
F

| 75 68 62 56 50 68 56 62
A
E
D

When we look at the table, all the students at Bpaitment found paraphrasing useful and a
great many of them (seventeen students out of fwam) thought they were quite good at it. However,
with the ITF and the IAED departments, the averagee lower; at ITF ten (out of thirteen) students
thought paraphrasing was useful and ten of themgiiothey could do it, at IAED fourteen (out of
sixteen) students thought that paraphrasing wdslesgd eleven of them thought they could do it.

With summarising, the BA department showed exaitity same results with the results they
had for paraphrasing. At ITF, nine students thowgimmarising was useful and eight of them said they
could summarise. At IAED, ten students said sunsiragiwas useful and nine said they could do it.

At BA, almost all the students, nineteen of themutiht quoting was useful, and twenty of
them said they could do it. At ITF, eight of thenidsia was useful, and nine said they could do it. A
IAED, half of them, eight said it was useful anéwn of them said they had no difficult with qugtin

Uluslararasi Sosyal Ardirmalar Dergisi
The Journal of International Social Research
Volume 3/10 Winter 2010



Lastly, at BA, nineteen students thought that sysitlieg was useful and seventeen said they
are good at it. At ITF, seven of them found it usefud six of them said they could synthesise. AEDA
nine students said it was useful and ten of thechthay could do it.

In the last stage of the research, at the endeofaim, the students were asked if they found
the ENG 102 course useful or not. The results shahadall the students at BA department found the
course useful. Some of their comments were: “Myaphrasing improved”, “I can write better term
papers for other department courses”, “The expegidreiped me to learn how to do research”, “This
course is different from the writing course we tadkpreparatory class. ENG 102 is more useful” ‘&nd
can find the main ideas and summarise more easiy.rMAt ITF, four of them were not happy with the
course at all. Those who were not happy mentiohiegj$ such as: “I did not get any benefit” andhihk
this course is not necessary”. Finally, at IAED, students said they did not benefit from the ceufsvo
of their comments were: “I am bored with English rsms” and “| did not have enough time, we had a lot
of projects to finish in other courses”.

Conclusion

When we consider the responds for the four skills,can say that they were all useful for the
students and they felt confident with them. Seait be concluded that, on the whole, the coursererys
useful to the students who were competent in Engligh to the ones who knew the basics of writing;
such as, how to write topic sentences, thesismstate how to support their ideas by giving examples
statistics, and personal experience. However, thdsehad problems with English grammar at sentence
level were the ones who got less benefit from thege. When we look at the results, all the BA shisl
said they benefited from the course. 70% of thedidlents benefited from the course and lastlyter t
IAED department the rate was 63%. The possibleoreahave previously been explained in the method
part.

However, several things could be considered toer#iese percentages. First of all, the
preparatory class writing and reading courses cbealdedesigned to include critical thinking andagss
writing. As the students only learn how to writegggaphs the whole year, they not only get boreH i
but also experience difficulty in dealing with ENB11102 courses at freshman. Secondly, different ENG
102 programs could be designed for different depamts. Since there are huge differences between the
departments, such as having students with varyeegs and abilities, their programs can be different
Thirdly, the university administration should recioles the times of ENG 102 courses, which are mostly
after 15.30. This increases the motivation problenastly, plagiarism is a difficult concept for Tusk
students because it is a relatively new concepfTtokish culture and the students do not understand
‘why using others’ ideas would be stealing. Fos ttéason, the subject ‘plagiarism’ can be explained
greater detail and more time can be allotted anghbject in the program.

Another important thing is the fact that these ehtd study English for at least six years
before coming to university; so, they get borechwéarning English, especially if they have notrbee
successful enough in mastering it. For this reaaerENG 102 teachers, we need to explain very glearl
that this is not a course for learning English. Tharse aims should be made clear to the studegits ri
from the beginning.

To sum up, by applying the inquiry-based teachirag@ss, the learners will be given a chance
to develop: a sense of responsibility for their dearning, abilities in making decisions, how tcess
information and an understanding that sharing mfdion in groups will benefit them. These are very
important skills for their future. The outlines dfig course should be kept and developed in order to
continue the improvements that are already appand@refore, further research can be conducted on
how to raise the students’ and the teachers’ awaegean these topics. In addition, it would be bieiaf
to interview department instructors’ and work motesely with them to integrate their needs more int
the curriculum.
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